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remains high for women. It should be noted that most graduates 
responding to the Saint Mary's survey have received only an 
undergraduate degree in mathematics. although some are currently 
working on advanced degrees. 
For junior high and high school mathematics teachers (and 
counselors). the survey results and comments by employers provide 
points to stress in discussing careers for women in mathematics: 
1) Women with degrees in mathematics are employable in a 
wide variety of positions; 
2) 
3) 
4) 
5) 
6) 
Employers are looking for problem solvers, especially 
for business and industry; 
With over 55% of adult females working. women in mathe-
matics can compete with men for excellent entry positions 
and later top level management positions; 
A degree in business is not a necessary prerequisite for 
employment in business; and 
A degree in computer science is not a necessary prerequi-
site for employment in the computer industry; 
There is an increasing demand for teachers of mathematics 
at all levels. 
With many young girls viewing mathematics as less valuable 
than boys do, it is important that mathematics teachers stress the 
usefulness of mathematics in career choices. The results show 
that a degree in mathematics presents the prospect for an exciting 
and rewarding career. 
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The following two projects were submitted as "early entries" in 
the OCTM project "Sharing Successful Techniques for Handicapped 
Students in Mathematics. 11 The contest was funded by the Ohio 
Education Deans' Task Force for Personnel Preparation for the 
Handicapped. The descriptions below are edited versions of the 
papers submitted by the named authors. 
IMPROVE MATHEMATICAL SKILLS AND ATTITUDES 
BY USING STOCK MARKET ACTIVITIES 
Nancy Reynolds 
Barnesville Middle School 
Barnesville. Ohio 
During the last two grading periods of the 1982-83 school 
year. a stock market project was used with a group of low-ability 
eighth grade mathematics students who were handicapped both in 
academic ability and in social awareness. 
The project began with each student bringing in daily stock 
reports and choosing fifteen to twenty different companies to 
watch on the New York Stock Exchange. After studying the ups and 
downs of stocks and developing skills in reading the report, as 
well as in determining the monetary equivalence of fractional 
gains and losses, the class was ready to do some serious invest-
ing. 
Each student was issued an imaginary $1,000 and was told that 
the first fifteen minutes of class each day could be spent buying 
or selling stocks. Whenever a stock was purchased. the student 
was issued a stock certificate and receipt so that he could keep a 
record of his own worth. Purchases could be made only in quanti-
ties of ten, since this aids in multiplication. An individual 
sheet was kept of each student's investments with a running 
account of cash on hand and stocks that had been purchased. 
I'm certain that the fifteen minutes spent in serious trading 
was as lively as it is on the floor of the New York Exchange at 
times. The students became so involved that it was difficult to 
close the market each day and proceed to another area of mathemat-
ics. They would come into class talking about what had happened 
to their stocks the day before and asking one another about 
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whether they should buy, sell, or stay cool. Their enthusiasm 
was overwhelming! Of course, they also became curious about the 
companies and wanted to know what they produced, what was happen-
ing in the world that was affecting that particular company, and 
mathematics skills needed to improve their ability of determining 
advantages and disadvantages of certain stocks. AB a class, we 
did a lot of searching, and they became more aware of the world 
around them. 
At the end of the year, the students sold all stocks back and 
figured out their gains and losses. It was fantastic! They 
celebrated their victories, and those who suffered a loss were 
eager to try again. 
The best testimony of all came a month ago when one of the 
students who is now a freshman saw me at our building and asked, 
"Miss Reynolds, are you going to do the stock market again? I 
still check on my companies at least once a week, and they' re 
still doing good!" When a student who nearly failed remembers 
something that was done to increase awareness in mathematical 
skills, I feel that it was truly a w~rthwhile project!!! 
Why did it work? I believe that by giving them the opportuni-
ty to study something that a teacher would normally use for a 
high achieving class served as an inspiration and challenge to 
th is group of low achievers. The improvement in mathematical 
skills and in the confidence of these people was definitely worth 
the time and energy put into the project. It was evident that 
this type of activity can be effective with low achieving students 
as well as with high achieving students. 
TECHNIQUES FOR TEACHING 
DEVELOPMENTALLY HANDICAPPED STUDENTS 
Kathryn Howells 
Munroe Falls, Ohio 
Teaching mathematics to developmentally handicapped students 
at the primary level can be challenging to a teacher's creativity 
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